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INTRODUCTION

In the era of global disruption in the 21st century, educational institutions worldwide face a
fundamental challenge: to move beyond mere cognitive knowledge transfer toward a holistic and
adaptive educational ecosystem. Recent global literature emphasizes that schools' competitive
advantage depends on the synergy of quality management that adapts to scientific innovation and
artificial intelligence disruption, while maintaining the principle of equal access (Andriyani & Leksono,
2024; Bakar et al., 2023; Chabibi et al., 2025; Deng et al., 2025; Filiz et al., 2024; Funa, 2026; Hidayah et
al., 2025). In the broader context of Islamic education management, this urgency calls for a robust
Integrative Islamic Education Management framework that aligns global academic achievement with
character integrity and institutional sustainability (Apologia et al., 2024; Cholid et al., 2026; Mu’alimin
et al,, 2026; Zakaria et al.,, 2025). The main challenge is not merely adopting international quality
assurance instruments, but designing strategic managerial governance that can integrate intellectual
excellence, digital literacy, and global competencies without reducing the depth of monotheistic
character and student spirituality amid the demands of modern civilization.

Responding to these macro challenges, previous studies have extensively explored various
pedagogical innovations and institutional governance. In the instructional domain, implementing
Problem-Based Learning (PBL) and Higher Order Thinking Skills (HOTS) approaches has proven
effective in facilitating social constructivism, independent learning, and problem-solving skills (Bal &
Oztiirk, 2025; Febrianti et al., 2025; Hidayanto et al., 2026; Jima’ain et al., 2022; Lonergan et al., 2022;
Sitepu et al., 2025; Susilawati et al., 2023; Q. Wang et al., 2024). Meanwhile, language literacy has been
accelerated through contextual curricula that are well articulated across educational levels (Amelia et
al., 2026; Baysal et al., 2022). In Islamic education, scholars have found that institutionalizing a culture
of quality and integrated character building relies heavily on integrating participatory Total Quality
Management (TQM) systems (Haningsih et al., 2026; Saekan & Kayadibi, 2026). Overall, these empirical
findings support a clear academic consensus: the synergy between cognitive-based curriculum
evaluation, communicative language ecosystems, and quality leadership infrastructure is a prerequisite
for the operational success of educational institutions (Amalia, 2026; Ari & Boyraz, 2023; Hussain, 2025;
Junaidi et al., 2025; Krause et al., 2026; Maisura et al., 2026; Mubarok & Nadhir, 2025).

Although the literature mapping on pedagogical innovations and institutional quality
management provides a solid empirical foundation, previous studies still leave a significant research
gap. Most earlier research remains largely confined to single-site study designs that examine the
effectiveness of managerial leadership, quality culture dynamics, or the application of higher-order
thinking skills instruction in one specific location (I. Auliya et al., 2026; Romlah et al., 2025; Siswadi et
al., 2025). This single-case approach raises questions about transferability and validity, as the results
are tightly bound to the local institutional context. Furthermore, empirical studies tend to examine the
success of academic innovation, cross-cultural language literacy mastery, and student welfare service
development in isolation or in specific contexts (Lathifah et al., 2026; Suryani, 2024). The unexplored
complexity and holistic interaction dynamics of how various institutional typologies orchestrate these
three crucial operational elements simultaneously strongly necessitate a comparative multi-site
investigation.

To bridge these empirical and methodological gaps, this qualitative multi-site study specifically
aims to explore and compare the implementation of Integrative Islamic Education Management within
the modern madrasa educational ecosystem. This research examines three Islamic Boarding School
(IBS) junior high institutions in East Java that represent distinct governance strategy typologies. These
three institutions include SMP Integral Ar-Rohmah Tahfizh IBS, which synergizes problem-based
learning and a communicative environment with humanistic counseling assistance; SMP Ar-Rohmah
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Putra IBS Malang, which integrates higher-order reasoning approaches, daily language habituation,
and a proactive mentoring system; and SMP Surya Melati Tulungagung IBS, which relies on project-
based contextual teaching and digitally integrated quality services. Utilizing a comprehensive strategic
management theoretical lens, this comparative study critically examines how these three independent
sites successfully translate their holistic quality assurance visions into classroom instructional practices,
sustainable language literacy ecosystems, and daily student welfare service programs.

Through a cross-site comparative approach, this qualitative research is expected to make a
significant dual contribution to the scientific landscape of contemporary Islamic educational
management governance. Theoretically, this study has strong potential to offer a more robust analytical
framework and a new conceptual typology for integrative educational management models. These
multi-site findings address the narrow generalization boundaries inherent in many previous single-
case study publications. On a practical and managerial level, this field observation design is specifically
engineered to formulate a tangible, evidence-based strategic blueprint. Educational policymakers,
junior high school principals, and boarding school leaders can then adopt this comprehensive
managerial guideline to design a holistic, responsive, and innovative governance architecture that
achieves sustainable institutional competitive advantage amid global educational competition.

METHODS

This study employed a qualitative multi-case study design to investigate the implementation of
Integrative Islamic Education Management (Creswell & Poth, 2018). This design transcends the
limitations of single-context studies, enabling a robust cross-case analysis of educational quality
management across different environments (Stake, 1995; Yin, 2018). The research was conducted at
three distinct Islamic Boarding Schools (IBS) in East Java, Indonesia: SMP Integral Ar-Rohmah Tahfizh
IBS, SMP Ar-Rohmah Putra IBS Malang, and SMP Surya Melati Tulungagung IBS. Using purposive
sampling, 24 key informants were strategically selected for their direct involvement in integrating
formal curricula with intensive boarding systems. Table 1 presents the detailed informant profiles and
coding system.

Table 1. Profile and Coding of Research Informants

SMP Integral SMP Ar- SMP Surya
Informant Role Ar-Rohmah Rohmah . Focus of Interview
. Melati
Tahfizh Putra

School Principal KS-001 KS-002 KS-003 Strategic management, academic
targets, bilingual programs, and
service quality.

Vice Principal of WK-001 WK-002 WK-003 Curriculum integration,

Curriculum technological pedagogies, and
academic monitoring.

Vice Principal of WKs-001 WKs-002 WKs-003 Student discipline, language

Student Affairs motivation programs, and
character building.

Counseling BK-001 BK-002 BK-003 Academic assistance, language

Teacher confidence building, and student
well-being.

Dormitory MS-001 MS-002 MS-003 Night study mentoring, informal

Supervisor English habituation, and
dormitory environment.

Student SW-001 SW-002 SW-003 Learning experiences, language

Representative usage, and service satisfaction.

Ridwan Ali et al / Nurturing Academic Excellence, Language Literacy, and Student Services: Cross-Case Insights from Islamic Boarding
Junior High Schools



Kharisma: Vol. 5, 2 (August 2026): 398 of 411

Parent WS-001 WS-002 WS-003 Perceptions of academic progress,
Representative language development, and
school communication.
Administration TU-001 TU-002 TU-003 Academic data management,
Staff program documentation, and
operational support.
Total Informants 8 Informants 8 Informants 8 Informants 24 Informants

Source: Primary data from fieldwork (2025)

Data were systematically gathered during March 2025 through a triangulated approach
comprising semi-structured in-depth interviews, moderate participant observations, and document
analysis. The interviews captured comprehensive perspectives on strategic quality management,
bilingual programs, and service quality directly from the actors involved. All interviews were
conducted in Indonesian, audio-recorded, transcribed verbatim, and subsequently translated into
English by the author for the purpose of this manuscript. Concurrently, the study used moderate
participant observation to document natural social interactions, classroom pedagogical strategies, and
bilingual environmental conditioning without researcher-induced disruptions (Riyanto, 2001). To
corroborate the primary data, the study conducted document analysis by systematically reviewing
school policy guidelines, integrated academic curricula, lesson plans, student boarding records, and
digital liaison platforms used for parental communication.

The study rigorously analyzed the qualitative data using a two-stage thematic analysis framework:
within-case analysis and cross-case synthesis (Miles et al., 2020). First, the study independently coded
all observational, interview, and documentary data from each institution to build comprehensive, case-
specific profiles. Next, the study conducted a systematic cross-case comparison to extract converging
themes and develop a holistic model of Integrative Islamic Education Management. To ensure
methodological rigor and trustworthiness, the study employed data triangulation by cross-verifying
interview transcripts with observational field notes and school documents. Furthermore, the study
provided detailed contextual descriptions to enhance the transferability of the findings to similar faith-
based institutions (Merriam & Tisdell, 2015).

FINDINGS AND DISCUSSION
Findings
Strategic Approaches to Nurturing Academic Excellence
The cross-case analysis reveals that all three institutions position academic excellence as a primary
strategic goal, achieved by meticulously integrating national educational standards with
comprehensive boarding school curricula. However, the strategic execution varies significantly across
the observed environments, reflecting their distinct institutional typologies and resource capacities.
SMP Integral Ar-Rohmah Tahfizh IBS relies heavily on research-based and technology-driven
learning frameworks. To accommodate diverse learning paces, the institution implements
differentiated instruction structurally supported by remedial and enrichment programs. A
distinguishing strategic feature of this institution is the integration of the International Class Program
(ICP), which adopts the Cambridge curriculum and effectively elevates its global academic
competitiveness. The strategic alignment between curriculum and technology was emphasized by the

Vice Principal of Curriculum, who stated:
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“The integration of national and boarding curricula is continuously strengthened through technology-based
learning and periodic academic monitoring to ensure that learning is highly differentiated according to
student needs” (WK-001, 2025).

Conversely, SMP Ar-Rohmah Putra IBS emphasizes a highly data-driven and competitive
academic culture. The institution uses diagnostic assessments extensively to map student
competencies, which then informs the development of adaptive learning interventions. This data-
driven approach is institutionalized through specialized flagship programs such as Excellent School
Programs (ESPRO), Creativity, Critical Thinking, Collaboration, and Communication (FOUR-C), and
Excellent Academic (EX-AC), designed to accelerate high-achieving students while simultaneously
fostering 21st-century skills. Highlighting the importance of data, the Vice Principal of Curriculum
noted:

“We utilize learning outcome data and assessments not just for grading, but to identify weaknesses, map

potentials, and determine the exact needs for responsive interventions, tutoring, and acceleration programs”

(WK-002, 2025).

This systematic evaluation ensures that pedagogical strategies remain highly responsive to individual
student dynamics.

Meanwhile, SMP Surya Melati Tulungagung IBS adopts a more gradual, adaptive, and highly
contextual approach to academic excellence. The institution prioritizes intensive learning support,
structured tutoring, and additional classes tailored to students’ learning needs. While transitioning
toward full digital integration, the school currently uses a pragmatic mix of manual and digital
approaches to monitor and evaluate academic data. The school principal highlighted this adaptive
strategy, explaining;:

“Our academic improvement is strategically planned through adaptive learning transformations, heavily

supported by continuous mentoring and differentiated learning to ensure that both struggling and high-

potential students develop optimally” (KS-003, 2025).

Notwithstanding these operational differences, ranging from international curriculum adoption
to data-driven acceleration and intensive tutoring, a converging theme across all cases is the deep
commitment to ensuring that academic rigor does not compromise Islamic character building. The
three institutions uniformly use continuous diagnostic assessments to inform pedagogical decisions,
affirming that data-driven differentiated instruction is a crucial cornerstone in establishing a holistic

and sustainable boarding school quality education ecosystem.

Fostering Language Literacy through Bilingual Ecosystems

Fostering language literacy through immersive and structured bilingual ecosystems serves as a
core strategic pillar across all three institutions, aimed at equipping students with functional global
communication capabilities rather than mere structural grammar knowledge. While sharing this
overarching linguistic goal, the practical frameworks vary significantly to accommodate each school’s
distinct institutional profile, resource maturity, and pedagogical orientation.

SMP Integral Ar-Rohmah Tahfizh establishes an intensive bilingual ecosystem by synergizing
formal classroom instruction with extensive extracurricular and boarding activities. The institution
operationalizes this through targeted initiatives such as English Camp, vocabulary-strengthening
Morning Motivation, and comprehensive quarterly evaluations via the English Event (Arrival). The

curriculum leadership highlighted this integrated strategy, noting:
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“The bilingual program is systematically implemented across academic and non-academic activities,

supported by specialized language camps and regular vocabulary reinforcement to ensure students achieve

true communicative competence” (WK-001, 2025).

This 24-hour immersive environment is actively sustained within the dormitory system, where
resident supervisors (musyrif) oversee daily vocabulary habituation and encourage informal
communication during evening routines (MS-001). From the students’ perspective, this continuous
exposure successfully builds practical fluency, as a student representative remarked:

“We are accustomed to using English in daily routines and language activities, which significantly boosts

our speaking confidence” (SW-001, 2025).

In contrast, SMP Ar-Rohmah Putra adopts a deeply systemic approach by embedding language
literacy directly into core disciplines through its specialized E-MASTER framework. The school
aggressively fosters authentic communicative practices through structured platforms, including English
Course, English Club, debate forums, structured presentations, and Public Speaking Class. Elaborating on
this immersive orientation, the curriculum leadership explained:

“We do not treat English merely as a subject; it is utilized as an operational medium across core disciplines
and reinforced through public speaking and debate platforms to cultivate authentic fluency” (WK-002, 2025).
This academic rigor is reinforced in the residential halls through peer-to-peer communication
monitoring by dormitory supervisors (MS-002), which students note has drastically improved their
public speaking and vocabulary retention (SW-002, 2025).

Meanwhile, SMP Surya Melati Tulungagung employs a more gradual and progressive model of
language acquisition, aligning closely with its developmental resources and institutional readiness.
Rather than enforcing immediate full immersion, the school emphasizes systematic habituation
through English Word of the Day, integrated bilingual lessons, and routine progress monitoring via
weekly exams (Weekly Exam). The school leadership underscored this step-by-step approach, stating:

“Our language enhancement is planned progressively through structured habituation and weekly

evaluations, ensuring that students build vocabulary and communication skills step-by-step without

excessive psychological pressure” (KS-003, 2025).

This gradual scaffolding is supported by dorm mentors who guide simple daily communication
(MS-003), enabling students to experience incremental growth in their language capabilities without
intimidation (SW-003).

Across all three cases, a converging requirement for sustaining these language ecosystems is
continuously enhancing educator capacity. To ensure that teachers serve as competent linguistic role
models (language models) for students, all three schools routinely conduct professional bilingual training
and workshops (upskilling bilingual). Additionally, robust evaluation mechanisms provide essential
feedback loops, allowing academic managers to adapt language instruction dynamically based on
empirical performance data.

These interview and observational findings are further substantiated by a thorough analysis of
official institutional documents across the three schools. At SMP Integral Ar-Rohmah Tahfizh,
document analysis encompasses bilingual program curricula, learning devices, weekly exam recap
sheets, and quarterly achievement reports through the English Event (Arrival). Meanwhile, at SMP Ar-
Rohmah Putra, reviews focus on program framework documents, English Course and English Club
syllabi, speaking and writing assessment rubrics, and documentation from bilingual teacher upskilling

workshops. At SMP Surya Melati Tulungagung, examined documents include language work program
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drafts, English Word of the Day habituation schedules, weekly evaluation instruments, and teacher
competency workshop archives. This documentary triangulation confirms that all language ecosystem
planning and evaluation measures are systematically formalized within each institution’s written

policies.

Managing Quality Student Services and Holistic Welfare

Managing quality student services and holistic welfare constitutes the third vital strategic pillar
across all three institutions, ensuring that students’ academic pursuits are balanced with
comprehensive emotional, social, and residential support. Rather than treating student administration
as a peripheral function, each school integrates service excellence deeply into its 24-hour boarding
school ecosystem.

At SMP Integral Ar-Rohmah Tahfizh, student services are anchored on the principles of excellent
service and personal empathy. The institution emphasizes comprehensive student well-being by
maintaining clean, secure, and comfortable boarding environments alongside systematic health and
safety provisions. A distinct operational innovation at the school is the Empathy in Action approach,
designed to nurture emotional resilience and personal character. The student affairs leadership
underscored this holistic focus, noting:

“Student services are managed through a comprehensive excellent service framework, where dormitory

facilities and intensive daily mentoring ensure that students’ living and learning environments remain fully

supportive” (WKs-003, 2025).

Furthermore, students and parents acknowledge the high standard of residential comfort, with a
parent representative stating:

“The school provides exceptional care, a safe environment, and transparent communication, which greatly

comforts us regarding our children’s daily well-being” (WS-003, 2025).

In contrast, SMP Ar-Rohmah Putra places heavy emphasis on organizational responsiveness and
structured two-way communication channels. The institution actively cultivates a student voice
mechanism, allowing learners to voice aspirations and address challenges directly with educators and
counseling staff. Administrative and academic services are executed with high reliability, while
parental engagement is systematically maintained to ensure continuous service improvement based on
empirical feedback. Elaborating on this responsive orientation, the student affairs leadership explained,

“We maintain high responsiveness toward students’ academic and non-academic needs through continuous

monitoring and active collaboration between teachers, mentors, and parents” (WKs-002, 2025).

Students affirm this responsive culture, noting that guidance counselors and dormitory
supervisors are readily accessible whenever personal or academic challenges arise (BK-002, MS-002).

Meanwhile, SMP Surya Melati Tulungagung approaches holistic student welfare through a
specialized model termed Counseling Educative. This counseling framework functions not merely as a
reactive disciplinary tool, but as a proactive developmental service designed to enhance self-
understanding, emotional management, and ethical decision-making. The guidance and counseling
team collaborates closely with teachers and dormitory supervisors to identify early signs of learning
barriers or personal adjustment issues. The counseling leadership highlighted this approach, stating:

“Our counseling services are structured to support both character development and psychological well-

being, helping students navigate academic and boarding challenges adaptively” (BK-001, 2025).

Student representatives express deep satisfaction with this nurturing environment, mentioning

that teachers and dormitory mentors approach them with genuine warmth and accessibility (SW-001).
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Furthermore, this holistic service ecosystem is heavily reinforced by the active synergy between
administrative personnel and residential supervisors (musyrif), who manage daily student welfare and
facility maintenance on the ground. As highlighted by residential supervisors, the management of
student services extends far beyond formal classroom hours, ensuring that living quarters remain
conducive, clean, and emotionally supportive for adolescent development (MS-001; MS-002). This
constant residential oversight, combined with systematic administrative data tracking and operational
documentation handled by the school staff (TU-001; TU-003), enables these institutions to maintain
high service reliability and swift responsiveness to any emerging student needs.

Documentary analysis across all three institutions further corroborates these service management
frameworks. Examined records include standard operating procedures (SOPs) for administrative
services, counseling logs (Counseling Educative records), student monitoring forms, dormitory
maintenance reports, and digital liaison records used for parent-school communications. This
triangulated documentation confirms that student services are formally standardized, continuously
monitored, and systematically optimized to sustain a secure, empathetic, and conducive residential

learning environment.

Discussion

The empirical findings from SMP Integral Ar-Rohmah Tahfizh, SMP Ar-Rohmah Putra, and SMP
Surya Melati Tulungagung illustrate that sustainable educational quality requires a holistic integration
of academic rigor, immersive language environments, and empathetic student welfare. This multi-site
study reveals how secondary faith-based institutions successfully transcend traditional operational
dichotomies by harmonizing religious character building with global academic standards (Zakaria et
al.,, 2025). This aligns with recent findings that curriculum integration in Islamic boarding schools
functions through interconnected academic, character, and governance dimensions, producing a
holistic management system that sustains graduate quality (Mahmud et al., 2026). By systematically
uniting cognitive development with daily spiritual practices, these schools create a robust educational
foundation. This foundation prepares students for modern global challenges while anchoring them in
profound moral values, and is further supported by research showing that securing strong, trusting
relationships between students and staff is a key contextual factor in strengthening student social-
emotional wellbeing in residential school settings (Franck et al., 2020). Ultimately, this integration
proves that faith-based schools do not need to compromise their core religious identities to achieve
international academic competitiveness and operational excellence.

At the core of this holistic model is the strategic synthesis of national curricula with specific, data-
driven pedagogical interventions. The observed institutions demonstrate diverse yet highly convergent
academic strategies rooted in their unique contexts, reflecting broader shifts in national education
frameworks (Nuswowati, 2025). Specifically, SMP Integral Ar-Rohmah Tahfizh leverages the
Cambridge ICP benchmark alongside differentiated instruction to maximize student potential, an
approach shown to help internationally curriculum-based schools accommodate diverse learner
profiles while maintaining global academic standards (McLaughlin, 2025). Simultaneously, SMP Ar-
Rohmah Putra institutionalizes the ESPRO and FOUR-C acceleration frameworks designed to push
high-achieving learners further. Meanwhile, SMP Surya Melati Tulungagung adopts a progressive
scaffolding framework matched carefully to its institutional readiness. This operational diversity aligns
with contemporary evidence regarding instructional flexibility and curriculum alignment. Flexible and
adaptive learning frameworks optimize educational accessibility and equity across various learner
profiles (Filiz et al., 2024; Smale-Jacobse et al., 2019). By tailoring these specific academic interventions,
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these boarding schools ensure that every student receives appropriate cognitive stimulation while
maintaining rigorous standards.

The systematic deployment of diagnostic assessments to drive these acceleration programs echoes
recent curriculum management literature. Authentic integration of advanced cognitive skills depends
heavily on deliberate task design and systematic curriculum mapping (Ari & Boyraz, 2023; Krause et
al., 2026). These institutions consciously embed their specific academic tracks within deep learning
frameworks, which remains a structural necessity for fostering long-term conceptual mastery (Bal &
Oztiirk, 2025). Furthermore, the integration of inquiry-based learning modules strengthens this
academic rigor significantly. Contextual science and problem-based learning modules serve as critical
catalysts for developing modern scientific competencies and autonomous learning behaviors (A.
Auliya et al., 2025; Funa, 2026; Mumtahana et al., 2026; Nasution et al., 2026; Nurhalisa et al., 2025;
Nuswowati, 2025). Structured problem-based environments actively foster self-regulated learning and
problem-solving resilience among secondary students (Lonergan et al., 2022). Consequently, the
boarding schools ensure that students actively engage in complex cognitive processes rather than
merely memorizing theoretical content.

A major theoretical contribution of this research lies in how these modern academic frameworks
interact with religious values without causing secularization. The three schools deliberately
operationalize a Tawhidic quality paradigm that anchors academic intensification directly in spiritual
character building, echoing calls to reorient the quality paradigm of Islamic education toward character
formation and spiritual development rather than technical-administrative standards alone (Hilmi &
Ali, 2026). Total Quality Management in Islamic educational institutions must transcend pure technical
metrics by grounding operational excellence in holistic character formation (Haningsih et al., 2026;
Mu’alimin et al., 2026; Nurdi & Ahmad, 2025; Syamsy et al., 2023). The empirical evidence confirms
that data-driven academic rigor and religious values are mutually reinforcing domains rather than
conflicting priorities. When students engage in rigorous scientific inquiry or complete their ESPRO
targets, they are simultaneously taught to view their intellectual pursuits as a form of spiritual
devotion. This unique paradigm ensures that the pursuit of global academic excellence continuously
strengthens the core Islamic identity of the institution comprehensively.

Transitioning from cognitive development to communicative competence, specific field
interventions reveal that functional language literacy relies heavily on residential habituation.
Developing active language skills in boarding environments demands an immersive ecosystem that
bridges formal classroom pedagogy with informal evening routines, consistent with dormitory-based
immersion research finding that continuous English exposure and peer interaction in a residential
setting significantly build learners' linguistic proficiency and speaking confidence (Akmalia et al., 2026;
Porter & Sofia Castillo, 2023; Sukarjono et al., 2026). The operational strategies ranging from the E-
MASTER framework at SMP Ar-Rohmah Putra to the English Camp at SMP Integral Ar-Rohmah
Tahfizh demonstrate that true fluency is achieved through continuous social contextualization. These
practical language integration strategies strongly validate social constructivist theories in foreign
language acquisition. Social interaction and collaborative problem-solving in foreign language contexts
significantly enhance student communicative competence and cognitive engagement (Ahmad Kusaini
et al., 2024; Badawi, 2025; Indasari et al., 2024; Suryani, 2024; Q. Wang et al., 2024). By forcing students
to navigate daily social interactions in a foreign language through specific vocabulary programs, these
institutions transform abstract linguistic rules into practical communicative tools.

The seamless transition of language usage from formal morning classrooms to evening residential
spaces exemplifies highly effective curriculum articulation. As observed through the Musyrif-guided
evening routines, effective language programs must maintain internal coherence across grade levels
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and operational continuity across different educational domains (Baysal et al., 2022). The
contextualization of language acquisition is further accelerated by integrating foreign languages into
non-language disciplines and utilizing modern instructional media. Contextualizing language through
authentic and subject-integrated media dramatically boosts learner engagement and vocabulary
retention (Amelia et al., 2026), consistent with quasi-experimental evidence that hands-on, content-
integrated activities produce significantly larger vocabulary and retention gains than worksheet-based
instruction (Lai, 2024). By moving English and Arabic practice out of the traditional classroom and into
the dormitory environment, the schools create a living laboratory for language acquisition. This daily
immersion ensures that students perceive foreign languages as natural modes of daily communication
rather than isolated academic subjects requiring sheer memorization.

However, the success of this complex linguistic ecosystem is strictly bound to educator capacity
and continuous professional development. The routine execution of professional upskilling workshops
across all three sites underscores that language ecosystems are only as effective as the linguistic role
models facilitating them. Phonological accuracy and linguistic competence among educators directly
impact instructional effectiveness and student confidence (Habiburrahim et al., 2022; Lathifah et al,,
2026), a pattern also found among university EFL instructors, whose confidence in their own
pronunciation was closely tied to prior training and shaped the effectiveness of their instruction
(Almusharraf, 2024). By institutionalizing continuous teacher training alongside multi-tiered
evaluation tools like weekly vocabulary audits, the observed schools ensure their educators remain
highly competent. The musyrif and academic teachers must work in tandem to correct language
pronunciation and usage consistently. This collaborative oversight guarantees that the immersive
environment remains grammatically and phonologically sound, preventing the development of
fossilized language errors among the students while maintaining high academic standards across all
participating boarding institutions comprehensively.

Ultimately, the success of both academic and linguistic programs is entirely dependent on the third
strategic construct focusing on holistic student welfare and responsive governance. Educational quality
management in boarding institutions is inextricably linked to mental health support and empathetic
residential care (Romlah et al., 2025), consistent with intervention research showing that group
psychological counseling can buffer depression among boarding-school students despite the emotional
strain of residential separation (P. Wang et al., 2025). Implementing models like Empathy in Action and
Counseling Educative shows that administrative quality must extend well beyond transactional
governance. These forward-thinking institutions transform standard administrative duties into
developmental and psychological care tailored to adolescents living away from home. By prioritizing
emotional safety alongside academic discipline, the schools build a secure psychological foundation
that enables students to take intellectual risks with confidence. This holistic welfare approach ensures
that the rigorous demands of the academic frameworks do not lead to student burnout or severe
psychological distress.

This highly empathetic approach to student welfare operationalizes modern theories of
participatory and dialogic governance within educational settings. Dialogic leadership, which
masterfully synthesizes transformational vision with authentic two-way communication, is absolutely
essential for driving sustainable quality in Islamic educational contexts (I. Auliya et al., 2026), a pattern
corroborated by a case study of dialogic leadership in an Indonesian Islamic boarding school and by a
systematic review documenting its broader institutional impacts (Aspandi et al.,, 2025, Khagan &
Redondo-Sama, 2024). The active implementation of the voice-of-students mechanism at SMP Ar-
Rohmah Putra exemplifies this participatory approach. Furthermore, institutionalizing a genuine
quality culture relies heavily on broad community ownership across all stakeholder levels (Saekan &
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Kayadibi, 2026). When school leaders, dormitory supervisors, and counseling teachers consistently
demonstrate empathy, they build deep trust among the student body. This trust becomes the key
mechanism through which learners willingly embrace institutional rules and academic expectations,
fostering a highly collaborative and supportive residential learning environment.

The proactive nature of these welfare services also addresses the complex psychological demands
of modern technological transitions in education. The specialized Counseling Educative approach
shows that educational management must consistently incorporate structured programs that explicitly
foster intrapersonal intelligence alongside traditional academic tracking mechanisms (Talib et al., 2026).
As adolescent students navigate an educational era increasingly influenced by generative artificial
intelligence and rapid digital shifts, maintaining structured human-centered counseling becomes
absolutely vital for cognitive resilience (Deng et al., 2025), particularly given nationally representative
evidence that a growing share of adolescents already turn to generative Al rather than trusted adults
for emotional support (McBain et al.,, 2025). Moral mentoring provided by the musyrif provides a
necessary psychological anchor that sophisticated technology alone simply cannot replace. By
systematically integrating emotional intelligence training and ethical decision-making into the
counseling framework, these schools prepare students to utilize modern digital tools responsibly while
safeguarding their mental health against the pressures of an increasingly interconnected digital
learning ecosystem.

The administrative synergy observed among office administration staff, counseling units, and
residential mentors provides a strong empirical blueprint for institutional sustainability. Long-term
institutional viability in the competitive educational sector demands strategic alignment across policy
formulation, operational execution, and transparent stakeholder engagement (Siswadi et al., 2025;
Zakaria et al., 2025). By formalizing student service standards through clear operational procedures
and continuous empirical feedback loops, these boarding institutions demonstrate exactly how holistic
welfare management underpins organizational resilience. This seamless coordination prevents
administrative bottlenecks and ensures that specific student needs are addressed proactively rather
than reactively. Consequently, parents feel highly secure entrusting their children to these institutions,
which directly translates into sustained enrollment rates and strong community support. Harmonizing
front-line residential care with back-office administrative efficiency remains a hallmark of truly mature
educational management globally.

INTEGRATIVE ISLAMIC EDUCATION MANAGEMENT MODEL

! l

DIMENSION 1 DIMENSION 2 DIMENSION 3
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Figure 1. Conceptual Framework of Integrative Islamic Education Management
Source: Author’s conceptual synthesis based on multi-site analysis (2026).
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As Figure 1 systematically synthesizes, the administrative synergy among office administration
staff, counseling units, and residential mentors provides a strong empirical blueprint for institutional
sustainability. Long-term institutional viability in the competitive educational sector demands strategic
alignment across policy formulation, operational execution, and transparent stakeholder engagement,
including vocational and industry-aligned partnerships where applicable (Sudiroh et al., 2026; Wu et
al, 2024). By formalizing student service standards through clear operational procedures and
continuous empirical feedback loops, these boarding institutions demonstrate exactly how holistic
welfare management underpins organizational resilience. This seamless coordination prevents
administrative bottlenecks and ensures that specific student needs are addressed proactively rather
than reactively. Consequently, parents feel highly secure entrusting their children to these institutions.
Harmonizing front-line residential care with back-office administrative efficiency remains a hallmark
of truly mature educational management globally.

CONCLUSION

This study concludes that managing sustainable educational quality within Islamic Boarding
Schools requires a synchronized multi-dimensional model that harmonizes data-driven academic rigor,
immersive 24-hour language ecosystems, and empathetic student welfare systems. Across the three
observed sites, institutional excellence is achieved not by choosing between religious tradition and
modern educational standards, but by operationalizing a Tawhidic Total Quality Management
framework. By integrating international benchmarks, social-constructivist language habituation, and
proactive counseling governance (Counseling Educative and dialogic leadership), these institutions
successfully bridge global academic competitiveness with deep-rooted Islamic character building.

Practically, this research provides a strategic blueprint for school administrators and policymakers
seeking to optimize residential faith-based education without compromising institutional values.
Theoretically, it advances the literature on educational management by demonstrating that student
welfare and linguistic immersion act as foundational catalysts for academic achievement rather than
isolated administrative functions. However, this study is constrained by its qualitative focus on three
specific junior high school contexts in East Java. Future research should explore the scalability of this
integrative management model across diverse regional settings, senior secondary levels, and
quantitative performance metrics to further validate its long-term impact on organizational resilience
and graduate outcomes.
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